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Abstract:  The paper discusses the changing concept of the university since its origin over 1000 years ago to its current interpretations within the context of a globalised technology, language, culture, economy and political influence. The most significant feature of the current situation is the introduction of market forces into academic decision making process.  The implications for universities of this fundamental change of paradigm for will be evaluated.


As the countries in Central and Eastern Europe (CEE) and the Newly Independent States (NIS) move from the organising principle of an authoritarian state to one where the market assumes much more importance, the role of the state in policy formulation is being redefined. This paper will consider specifically the role of the market in the operation of higher education. The allure of the market principle will be considered, and then some of the disillusionment that are emerging.  Finally, the concept of a third way will be proposed where market forces are modified to maintain educational values.  This may have relevance to the countries in Central and Eastern Europe (CEE) and the Newly Independent States (NIS 

Paradigms of University

A university in its basic form is a degree-awarding educational institution with some official recognition. The English word university comes from the original Latin words unus, one, and vertere, to turn, or the totality of all things that exist, which became in medieval Latin universities facultatum, or combination of all the faculties or branches of learning. The first university in the modern sense is believed to have been the medical school founded in the 9th century at Salerno, but the first with a precise founding date appears to have been the Alazhar University of Cairo in 970 A.D.,http://www.frcu.eun.eg/www/universitiesmtml/ozhav.html, Sighted December 1, 1997. followed by those in Bologna, Paris, Oxford and Cambridge in the early 1000's. These early universities were allowed freedom to govern themselves providing they did not teach atheism or heresy and the European ones were granted the right to elect their own rectors and raise their own finances. Starting as religious educational bodies, what made them universities as distinct from seminaries was the admission of students from outside their own orders. The foundation dates of some other early universities were: Jagiellonian 1369, Barcelona 1450, Basel 1460, Uppsala 1477, Santo Domigo 1538, Pontifical Gregorian 1553, Harvard 1636, Toronto (as Kings College) 1754, Moscow 1755, Sydney 1850, Melbourne 1853, Tokyo 1877, and Peking 1898.

Although universities developed and implanted themselves generally without public support, higher education policy was a later development. Some distinct forms of policy have been identified Neave, Guy, 'Four Pillars of Wisdom', UNESCO Courrier,September 1998, p.21. in addition to the original ecclesiastical model.  They are: the Napoleonic model (France), the Humboldtian (Germany), the market model (the United States), the institutional autonomy model (the United Kingdom), and the Soviet model.

	In the Napoleonic model which has predominated in 
Spain, Italy, Argentina and francophone African countries as well as France itself, the higher education system was seen as serving the aims of promoting national identity, modernisation of society, equality, and was based on the principle of merit.

	The Humboldtian model is named after the nineteenth century reformer of Prussia's higher education system, Wilhelm von Humboldt who is seen as the founder of the modern day 'research university'.  The key concept in this model is the freedom of senior members of the university to pursue enquiry without government interference.

	The market-driven model of the university has most fully developed in the United States.  Although influenced by the Humboldtian model, the United States system is distinguished by its emphasis on 'useful knowledge', that is, applied sciences and arts, its close ties to local communities, and thirdly, its close ties with business.  The market-driven model was also the first to develop a policy of mass higher education.

The institutional autonomy model of the United Kingdom saw universities given the responsibility of spending public funding as they saw fit, and assumed the role of educating an elite for leadership in politics, the professions and the administration of state and empire.  This system was exported throughout the empire, but the former colonies of Australia, Canada and New Zealand were to see the system expanded to mass education, a development that was adopted by the United Kingdom in the 1980s.  Other former colonies such as India also adopted this model.

	There was also until recently a Soviet model that saw higher education integrated into the aims of the state and operated on the same command economy principles as other state enterprises.  Hare and Lugachev Hare, Paul and Lugachev, Mikhail, 'Higher Education in Transition to a Market Economy: Two Case Studies', Europe-Asia Studies, v 51, i1, p101. report that further changes will be necessary to inject a higher degree of economic rationality into the Russian economy and in particular the higher education system, specifically with regard to the financing of institutions and students.

The popular ideal of a university could be conceived as being a place where knowledge is pursued by experts at the highest levels and where students of the greatest potential are selected for further training. One could also add an expectation that the academics give intellectual and moral leadership in providing expert opinions on issues important to the community.  A university may also be seen as a centre for advanced research of public significance, thus justifying state finance. Current respect for universities in for example Australia is demonstrated by two-thirds of respondents to a national newspaper survey of 1000 interviewees who believed that more should be spent on higher education. Jennifer Foreshaw, ‘VCs Claim Wide Support for More Spending on Universities’, The Australian, November 3, 1997, p 7.    Ninety-two per cent of respondents in the same survey believed that university research is important for national prosperity.Ibid. Most independent states, considering them an important resource, have at least one university.  Governments see universities as a source of training but also of prestige, similar to national airlines, which as ReadingsReadings, Bill, The University in Ruins, Cambridge, Harvard University Press, 1996,  p. 51.  demonstrates, both provide transport and carry the national flag abroad.

Cardinal Newman wrote that a university should teach all branches of knowledge, including theology, and opposed restrictions of any kind on subject matter.John Henry Newman, The Idea of a University, Oxford, Clarendon Press, 1976.  The secular/non-secular debate is no longer considered relevant in Western societies, and it has been noted that among those universities that started as theological institutions there has been generally an abandonment of close denominational connections.Paul L. Dressel, Administrative Leadership, San Francisco, Washington, London, Jossey-Bass, 1981, p. 20. A former Vice-Chancellor of Oxford University, Lord Bullock, considered it remarkable that universities should have such a vast scope, bringing the three great traditions of scholarship, teaching and research to the whole range of human knowledge.Alan Bullock, ‘The Vice-Chancellor’s Walk Home’, Fontana Press, Complete Catalogue, London, 1985, p. l.   Another ex-Vice-Chancellor, this time of London University, endorsed the ideals of objectivity, judgement and the common element in civilisations,Lord Robbins, The University in the Modern World, London, Melbourne, Toronto, Macmillan, New York, St. Matin's, 1966, pp. l5-16. insisting that such a university be open to all talents.

Respect for dissent is a long-term university ideal and its suppression clearly exceeds the parameters of academic acceptability. Many countries have seen universities become centres of mass demonstration and their public generally tolerate conflict but within recognisable parameters which exclude, for example, physical violence. The popular and academic ideal of a university thus demands an environment of scholarly enquiry seeking the highest levels of truth and providing intellectual and moral leadership.  Upset and upheaval short of physical violence can be tolerated.  Violence may include both physical violence to terminate argument and bureaucratic violence that rejects reasoned discussion. 

The Allure of the Market Principle

The need for intellectual and moral leadership on important issues is generally acknowledged though today's society which has been described as a pluralistic one where ‘we are no longer sure of moral and spiritual truths’.Dressel, op. cit., p. 21.   It is also as one which has entered a ‘postmodern’ stage where any hierarchy of knowledge or value has been abandoned in favour the material, the economic, and which, when combined with the demand for much wider participation, creates the allure of the market..Stanley Aronowitz, The Politics of Identity, New York, London, Routledge, 1992, ch. 8.

	The appeal of economic rationalism was expressed by in the phrase attributed to Margaret Thatcher 'no one bucks the market': in other words it is a principle that cuts through tradition, habit, privilege or corrupt agreement, as a final and indisputable arbiter.  The market-driven paradigm of the university is not new having been implanted for over 100 years in the USA, but globalisation has helped to spread its acceptance first throughout the Anglophone world and now is causing a serious questioning of the Napoleonic and Humboldtian models and also the Soviet model.  The new situation that exists is that the revolution in IT and parallel technologies has immensely speeded the process of globalisation from which countries can only insulate themselves at enormous and generally unacceptable political cost.  Globalised communications have pushed back levels of political acceptability, in for example road safety, where the compulsory wearing of seat belts has gone from being totally unacceptable to now more or less universally acceptable.  Similarly with higher education, the charging of fees to students, once and still in some countries electorally unacceptable, is now becoming the norm.

	International agencies are also promoting academic corporatisation.  One such body is the World Bank, an agency of the United Nations, which is now considered to exert a potent influence on the ‘thrust and complexion of education policy’, not only in developing countries but throughout the world. Wall, Eugene, 'Global Funding Patterns in Higher Education; the role of the World Bank', paper presented at the International Conference of University Teacher Organisations, Melbourne, February 1998. P. 40. The thrust referred to is ‘user pays’, accountability, market-orientation, and privatisation, in other words, corporatisation.

	Another agency promoting corporatisation is the Organisation for Economic and Cultural Development (OECD), a 29-member group of developed countries which sees education as a key to economic growth and stability, and which has recommended common strategies designed to enhance national competitiveness through a program similar to that promoted by the World Bank. Marginson, Simon, Markets in Education, Sydney, Allen and Unwin, 1997, p 59.


	The ending of the Cold War has had an impact on the corporatisation of higher education by the removal of one side of the capitalism/communism ideological cleavage, with the result that the ideas of such conservative writers as Hayek and Friedman have come to dominate the thinking of educational policy-makers.  Broadly speaking, their concept is that education’s main benefit is private, thus justifying for example the levying of fees upon individuals. Marginson,  ch. 2.


	The rise to predominance of postmodern thinking which, while not itself an ideology, is an intellectual position critical of established traditions, institutions and practices which form part of the ‘great historical narratives’ of Judeo-Christian thought, the Enlightenment and Marxism. Lyotard, Jean-François,  The Postmodern Condition: A Report on Knowledge, trans. Geoffrey Bennington and Brian Massumi, Minneapolis: University of Minnesota Press, Sixth Printing, 1984.The general state of scepticism and relativism created by postmodernism through the process known as ‘deconstruction’ is reflected in public attitudes to the traditional university as much as it is to other traditional components of society.  Postmodernism has had an effect very different from that envisaged by its creators: after the deconstruction of society and its institutions, what is left is a marketplace, so that postmodernism is creating the right intellectual milieu for economic rationalism.  This point was made by Saul when he wrote ‘(t)he net effect (of postmodernism) has been to reinforce the corporatist point of view that we all exist as functions within our corporations'. Saul, John R., The Unconscious Civilization,  Ringwood: Penguin, 1997, p. 177.

	There is also the effect of the corporatised mass media that has applied the deconstructionist approach to institutions on the postmodern assumption that all knowledge is relative and therefore equal.  The fact that media are in competition with the Internet, on which there is no censorship, has meant that traditions of objectivity in intellectual enquiry have been sacrificed to the needs of the marketplace.  Rather than resisting these forces, many of the world's education ministers are requiring university administrators to implement the corporatist paradigm, a point again made by Saul ‘...the universities are in crisis and are attempting to ride out the storm by aligning themselves with corporatist interests’. Saul, p. 177.

Characteristics of the Market-driven University

	The globalisation of the market-driven paradigm of the university creates the need for a new way for universities, academics and students to see themselves and each other, that is, as part of the world of corporations. 

Corporatisation is a process of making a State body into an independent commercial company.  In many countries it has been considered appropriate to corporatise such formerly State owned providers of services such as energy, public transport, telecommunications, airports, even prisons, and more recently, institutions of higher education.  

Corporatisation is often the first stage in a process of privatisation where the ownership of a former State body is transferred to private individuals and institutional investors generally through the floating of shares available to the public and subsequent listing on a stock exchange.  The privately owned corporation will then operate in a market place under normal commercial conditions and hopefully return a dividend and appreciate in the value of its shares.

Corporatisation is now being applied to state universities in the United States, which means that although always market-driven, a new emphasis on market forces in higher education policy is being applied.  Universities are now being seen as very similar to large business organisations and therefore being capable of being run as businesses, as for example when Ford Motors entered a partnership with Ohio State University on the assumption that ‘the mission(s) of the university and the corporation are not that different’. Readings, p. 21.


 Corporatised universities are expected to raise a much greater proportion of their own revenue, enter into business enterprises, acquire and hold investment portfolios, encourage partnerships with private business firms, compete with other universities in the production and marketing of courses to students who are now seen as customers, and generally engage with the market for higher education.  The corporate university thus has the predominating characteristics of being an institution that follows a supplier/customer model of the basic educational relationship, on an assumption of the validity of the metaphor of education as a market-like exchange

Some of the obvious consequences of corporatisation have received much acclaim:  greater access to higher education for all and especially for disadvantaged groups, greater responsiveness to demands for more ‘relevant’ courses (the view stated earlier notwithstanding) and greater involvement of universities with the communities that surround them, in other words a demolishing of the ‘ivory tower’.  On closer inspection, however, some questions do arise.
Application of the market principle has led to the decline of the classical disciplines that can be seen occurring on a global scale.  In the American context, this process has been recounted by many observers Wilshire, Bruce, The Moral Collapse of the University: Professionalism, Purity  and Alienation, Albany: State University of New York Press, 1990. and has been repeated in many other countries.  In Australia a group of scholars declared that ‘the idea of the intrinsic value of a liberal education has virtually been jettisoned by Australian universities’. Osmond, Warren, 'Academic Resistance: Melbourne Movement',  Campus Review.  27 August, September 2, 1997, p. 32. In the countries where universities have been corporatised, many classics departments have been eliminated but the demise of classics is not restricted to the humanities as it is also occurring in the classical science disciplines of chemistry, physics and mathematics, where again the pure is giving way to the applied.  The removal of disciplines from university curricula follows automatically from the conception that a university produces a ‘product’ that can be ‘consumed’ and if a particular productive unit has no buyers for its product, then logically it should not continue to exist.  But the process of allowing the market place to determine academic priorities does bring with it problems of the credibility of standards such that one critic was of the opinion that  ‘Consumerism...is correctly perceived as the most pressing threat to the traditional subject of university education in North America...’.  Readings, p. 48.

	Another consequence of the corporatist paradigm is the decline of collegiality, a form of relationship where responsibility is shared, as originally by bishops in the governance of the Roman Catholic Church, and one also considered traditionally appropriate to universities.  Corporatisation has undermined collegiality in two ways, firstly by removing the kind of equality that existed between individual academics through the possession of tenure and secondly by creating a sense of competition between universities as they confront each other in the marketplace.  As with other bodies involved in economic activity, universities are forming, and being advised to form into, groups, and again, consequences harmful for the wide and free dissemination of knowledge can be discerned: ‘(t)he formation of groups of universities...is destroying collegiality across universities...’, is the conclusion a discussion group reached. Osmond, p. 32.

 Competitivity among universities replaces earlier paradigms of the ‘community of scholars’ in common pursuit of learning and may ultimately lead to a decrease in the generation of new knowledge.  In their study of university corporatisation Slaughter and Leslie found evidence that neglect of basic research was occurring, and secrecy and confidentiality about research results was a common by-product, and in fact secrecy was often made a condition of collaboration with industry. Slaughter and Leslie, pp. 129 -132.  Competition also raises problems of conformity and lack of creativity and the corporate state may itself lose as much as it seeks to gain. Whiston, T.G., 'Forcasting the World's Problems', Futures, March 1991, p. 173.
 
	One of the most noticeable consequences of the application of the market-driven model is the public questioning of tenure or the right of academics to continuing employment.  Tenure  (from the French tenir  to hold) has in fact a long but highly intermittent history of application.  In the medieval schools that evolved into universities, monks were educated beyond the level of cathedral and monastic schools, and certain privileges were claimed.  In 1158 Frederick 1 Barbarossa granted the scholars of the studium generale at Bologna Slaughter and Leslie, pp 129 -132. the privileges of protection against unjust arrest and trial before peers.  In Paris in the same century another body of scholars developed and were classed as members of the clergy and demanded and received the right of trial by ecclesiastical court.  The earliest known granting of tenure privileges in England dates from the formal recognition of Oxford by a papal legate in 1214. Kimbre, P., Scholarly Privileges in the Middle Ages, London, Medieval Academy of America, 1961.

  In Germany, there is a strong tradition of tenure, except in the periods of the Second and Third Reichs: under the latter, some 1200 academics were dismissed on grounds of race, religion, politics or any other criterion including false accusations motivated by professional jealousy Grunberger, Richard, A Social History of the Third Reich, London:Weidenfeld and Nicholson, 1997, p232. and many later perished in concentration camps. 
In France where academics are public servants under the Ministry of Universities it is institutionalised, though there is a case at present in progress concerning the dismissal of Professor Faurisson from a chair of History at the University of Lyons on grounds of Holocaust denial. Newsdesk, 1996, (http://www.codoh.com/NEWS.html Sighted October 15, 1997).

 
In countries which have adopted the British paradigm of higher education such as India it is still extremely well entrenched, while in Britain itself, and in Australia and New Zealand, tenure has recently been weakened to the extent that academics can be made redundant on administrative grounds such as ‘financial exigency’ in addition to unsatisfactory conduct. In the United States tenure has existed for many decades and was widely held to be a standard by which universities could be judged.  

Much pressure for tenure in the United States came from the American Association of University Professors and its Committee on Academic Freedom and Tenure. One view is that academics should be seen as citizens rather than employees, ‘...tenured faculty are the citizens, and their citizenship rights include most importantly their freedom to make professional judgements of others without fear of retribution by the administration. Turner, Stephen, 'Tenure and the Constitution of the University', PS: Political Science and Politics, v30 n1, 1997, pp17-21.  
 
	This is also an example of the major challenge to the ideal of a university that is posed by the increasing use of part-time non-tenure track staff, currently estimated in the USA to be 43 per cent of all instructors and about twice as many as was the case two decades ago. Fisher, David, 1997, 'Taking on Tenure', US News and World Report, 122, 8, 3 March,1997, p. 2.
 As well as greater managerial flexibility, the use of short term-term academic staff also carries with it a level of cost savings that are an irresistible temptation for administrators who may also want to implement greater wage differentiation.  Writing of the USA, Wilshire noted that part-time instructors are being employed as a method of deliberately undermining the practice of tenure with the consequence that
  ‘(a)  permanent class of gypsy scholars threatens to be created…  This practice is particularly shameful when it is also employed to compensate for exorbitant salaries paid to a few “superstars”.  That market pressures should have so distorted the research university is a measure, of course, of its moral collapse’. Wilshire, pp. 251 -252 ff.
 
  
	Predominating public opinion, which is aware of the concept prevailing in managerial thinking of the desirability of flexibility in the labour market, would possibly have less acceptance of the need for academic tenure.  In the present milieu of short-term employment and ‘patchwork quilt’ careers may be seen as the norm. However, there is also a popular ideal of continuity of employment and freedom from arbitrary dismissal in any employment but particularly one where the employee has invested a prodigious amount of effort, time and money in gaining qualifications as in university teaching.  Many have questioned whether the investment is worthwhile as they review the changing nature of higher education employment. Huer, J., No Tenure for Socrates,  New York, Westport, London, Bergin and Garvey, 1991. Management theorists are sometimes found to support the view that employment practices should maximise flexibility, and that the concept of career is now obsolete.  However, the widely acclaimed organisation theorist Perrow noted that despite its costs, the career principle is a sound one.  Perrow saw the major factor in the tenured career model of employment as being the need to provide an incentive and guaranteed return on long-term investment in technical training and skill development. Perrow, Charles, Complex Organizations: A Critical Essay,  (New York, Toronto, London:McGraw-Hill, 1986).

	The decline in tenure is the other side of the policies of increasing casualisation, juniorisation and ‘churning’ of academic staff.  In the USA the use of graduate students in undergraduate teaching has occurred for many decades.  One report refers to a lecture class of 1,200 students being taught by a 21-year-old research student. Kessel, Steve, 'Low Key, Higher Quality', The Australian, Higher Education, 4 February, 1998, p. 46. The present level of ‘non- continuing’ employees in Australian universities is an estimated 40 per cent, Probert, Belinda, 'Why aren't you here', Sun-Herald (Sydney), 9 November, 1997, p. 47. strongly indicating that the same organisational dynamic is at work.  As in the United States, the policy has its critics who point not only to the human costs to individuals and their families of the drive towards non-continuing or limited-term contract appointments but also the educational consequence which can only be interpreted as ‘an attack on the quality of higher education’. Lowe, Ian, 'Tragic year for system', NTEU Advocate, 3 (5 & 6), 1996, p. 32.  A similar situation is occurring in medicine where the family doctor is being replaced by sessional (casual) doctors, with a similar effect of not being aware of the history or personal circumstances of any particular patient.  As in higher education, health care is also being corporatised, with the similar result that ‘...the current corporate context may sabotage quality initiatives’. Woolhandler, Steffie  and David Himmelstein, 'Demanding Medical Excellence: Doctors and Accountability in the Information Age', New England Journal of Medicine, 338 (12) 19 March, 1998,  (http://www.nejm.org/public/1998/0338/0012/0845a/1-html.  Sighted 28 May 1998). 


	Among those academics with continuing appointment, role expectations are changing considerably as the individual academic responds to corporatisation by engaging in the production and sale of educational services to a market in return for specific reward.  In this they are acting as capitalists who operate from within the public sector, and can be called ‘state-subsidized entrepreneurs’. Slaughter and Leslie, p. 9.
	As the dominant paradigm of a university changes from the traditional one of ‘ivory tower’ to one of engagement with other corporations in the pursuit of wealth through industry, new priorities of academia are put in place. Michael E. Porter has been influential in bringing about this paradigm shift through the publication of his book The Competitive Advantage of Nations  Porter, Michael E. ,  The Competitive Advantage of Nations. New York: Free Press, 1990. in which he defined the new role of the university. In the relationship between industry and the university, ‘(i)ndividual academics should be the entrepreneurs’,  Porter stated in a recent interview. Brownlee, Peter, ''Competitive Advantage' and the university', Campus Review, 15-21 February, 1996, p. 6.

	Many of the consequences of corporatisation are seen in changes to the style and outcomes of university administration. Though always regarded as important, the university administrator was always considered as essentially a detached figure whose role was to uphold standards of probity in such matters as appointment, examination and the handling of money. In the corporate university, administrators are expected to behave, as would the executives in any other large commercial enterprise except that the stakeholders are now the whole of society. As Porter stated ‘(e)ducation and training constitute perhaps the greatest single long-term leverage point available to all levels of government in upgrading industry’. Porter, p. 628.
 and this statement has become the imperative of the administrators of corporatised universities.

	Accountability is being proposed as a solution to the problem of declining standards.  While superficially appearing to be a good thing, accountability has in practice the undesirable effect of reducing responsibility.  This can clearly be seen in the field of medicine where some hospitals are now reported to be deliberately lowering the standard of care by removing medical equipment rather than take the risk of being held accountable for the misuse of the same medical equipment.  In academia a parallel situation is coming into existence where experimental courses and methods are withdrawn rather than take the risk of possible legal action under the principle of accountability.   

	There are also problems of accountability to whom?  In the case of university administrators, the problem is particularly acute. Is the administrator accountable to: a governing body, a government, a parliament, the courts or various administrative tribunals? Stewart, Jenny, 'Rethinking University Management', Australian Universities Review, 40, 2, 1997,  p36-41. Accountability is also applied selectively:  Slaughter and Leslie report that while only one in ten of the university businesses they studied were successful, there did not seem to be any penalty attached to those responsible for the unsuccessful ones. Slaughter and Leslie, p. 202.

		The style of management in corporatised universities differs from that employed in traditional universities, not only in the emphasis on short-term employment but in style: the former administrative style of collegiality among tenured and mostly respected citizens (to use Turner’s term) seems to have given way to a more robust known as managerialism.  While deploring the dichotomy between collegiality and managerialism, Coaldrake and Stedman assert the need for a managerialist 
‘…contemporary university management is a complex amalgam of approach administration, academic decision making, financial management, strategic planning and marketing, residing in a large organisation with multiple stakeholders and subject to ongoing shifts in priorities and demands’.  Coaldrake, Peter and Lawrence Stedman,  On the Brink, Australia's Universities Confronting Their Future.  St. Lucia, University of Queensland Press, 1998, p. 149. 

Developments in Western Europe: a Third Way

The validity of the predominating Napoleonic and Humboldtian paradigms is currently under question.  Enders Enders, Jurgen, 'The Winds of Change and the Conditions of Academic Staff in Europe', International Higher Education,  v21, n3, Fall 2000. (http://www.bc.edu/bc_org/avp/soe/cihe/newsletter/News21/text3.html. Sighted February 6, 2001).












 reports that accountability and managerialism are two major policy developments.  The former legally instituted homogeneity in higher education is giving way to diversification and attempts are being made to apply the market principle to resource allocation through the effects of competition between and within higher education institutions.  Salaries, tenure and teaching loads are becoming more flexible and the academic profession is being targeted as inefficient and privileged.
	Enders does report though that the trend towards erosion of employment is not as strong, consistent or universal as previously believed.  It is important to find strategies that will give a result between erosion and traditionalism, and one way to achieve this is to ensure the involvement of academics in the process of change.


	Conclusion

The countries of the CEE and the NIS have the prospect of moving into the new territory of the paradigm of market-driven higher education policy, with the promise of benefits of mass participation in responsive course offerings and the enticing possibility of participation in a global education market.  The challenge will be to achieve this without a lowering of education standards and degree quality to the extent that the long-term purpose of higher education is lost and the ultimate policy aim defeated.  This can be done by taking a third way where educational values are applied to the market-driven model through the continuing involvement of academics in the higher education policy process.
	


